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Abstract

In existing research, past approaches to promoting teachers’ Academically Productive Talk (APT) in Teacher Professional Development (TPD) have included video-based analysis (Lo & Chen, 2021; Morin et al., 2019) and teacher collaboration (Egodawatte et al., 2011; Johnson, 2003). Both of these methods have been confirmed to have various positive effects, such as satisfying teachers’ learning needs and providing opportunities for teachers to learn from each other. Considering the potential outcomes and the challenges faced by current pre-service teachers in managing teacher talk, this study aims to investigate whether a TPD program named Video-based Collaborative Learning (VCL), which is characterized by integrating teacher collaboration into video-based analysis and reflection, is conducive to the development of pre-service English teachers’ APT.

In order to further understand the changing process of pre-service teachers’ use of APT and explore reasons behind, this study adopted a case study approach, taking 12 senior students majoring in English education in a southern normal university as the research participants. This study was carried out during their internship which lasted for 2 months and described in depth the features of their use of APT, the changes of the use and the reasons for the changes.
   …

Keywords: Academically Productive Talk; Video-based Collaborative Learning; video-based reflection; teacher collaboration

摘 要

前人关于教师专业发展的研究发现，基于视频的分析（Lo & Chen, 2021; Morin et al., 2019）和教师协作（Egodawatte et al., 2011; Johnson, 2003）等培训方法有利于提升教师学术产出性课堂话语（Academically Productive Talk, APT）能力，两者均被证实具有多种积极效果，包括满足教师的学习需求、为教师们提供相互学习的机会等。本研究借鉴这一成果，以职前教师普遍感到困难的课堂话语使用为切入点，探究将小组协作与基于视频的分析、反思相结合的课堂话语训练方法，即视频法合作学习模式（Video-based Collaborative Learning, VCL），是否有利于职前英语教师发展课堂话语能力。
本研究采用个案研究方法，以12名南方某师范大学英语教育专业的大学四年级学生为研究对象，深入描述在视频法合作学习情境下，职前英语教师在2个月实习期教学实践中的学术产出性课堂话语有何使用特征，是否发生改变、以及是如何改变的。
…..

关键词：课堂话语；视频法合作学习；基于视频的反思；教师合作
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Chapter One  Introduction 

The chapter opens with a summary of the research background of the present study, which is followed by an elaboration of the potential research significance in terms of potential theoretical, practical, and methodological contributions. Finally, an outline of the dissertation is presented to provide an overview of this dissertation. 

1.1 Research Background of the Study 

The role of multiwords (e.g., collocations, idioms, phrasal verbs, lexical bundles, N-grams, etc.) has been increasingly recognized in the second language (L2) vocabulary acquisition literature. First, multiwords are usually ubiquitous. For instance, they were roughly estimated to range from 32.3% to 58.6% in English spoken discourse and about 52.3% in written discourse (Erman & Warren, 2000; Forster, 2001). Secondly, a collocational link is the fundamental lexical connection in the L2 mental lexicon (Fitzpatrick & Izura, 2011). Thirdly, collocational knowledge is a strong predictor of vocabulary competence (Crossley, Salsbury, & McNamara, 2015). 

One type of multiword expressions that has attracted particular attention in the field of second language acquisition (SLA) is collocations. Relevant research on L2 collocations has been conducted by investigating learners’ offline use of L2 collocations, their L2 collocational processing, and learning. First, research on learners' offline L2 collocational use either relies on learner production (usually based on learner corpus) or on collocational tests. Some have conducted quantitative and qualitative analyses with learner corpus by comparing the use of collocations by L1 and L2 speakers in their written production (Durrant & Schmitt, 2009; Granger, 1998; Howarth, 1998; Laufer & Waldman, 2011; Nesselhauf, 2003; Siyanova-Chanturia & Spina, 2015; Wu & Lou, 2017; Zhang, 2009; Lu, 2010) or spoken production (Cai, 2018; Wang & Zhou, 2020; Zheng & Xiao, 2015). Other researchers have developed and administered collocational tests to assess learners’ collocational knowledge (Biskup, 1992; Fernandez & Schmitt, 2015; Gyllstad, 2009; Zhang & Chen, 2006; Tan, 2006; Wei, 2014). Second, in recent years, researchers have conducted controlled psycholinguistic experiments to probe the mechanism underlying the acquisition of L2 collocations (e.g., Öksüz, Brezina, & Rebuschat, 2021; Sonbul, 2015; Wolter & Gyllstad, 2011; Wolter & Yamashita, 2015; Yamashita & Jiang, 2010). By examining either learners’ offline use of L2

collocations or their online processing, these studies have repeatedly shown that developing L2 collocational knowledge poses great challenges even for advanced learners (e.g., Nesselhauf, 2003). 

Chapter Two  Literature Review

The chapter presents a review of key terms, theoretical accounts, and empirical studies related to the research purpose of the present study. Based on the reviewed literature, the chapter concludes with a proposal of research questions and hypotheses and an overview of the conceptualization of this study. 

2.1  Key Terms

In the following subsections, the key terms of the present study will be reviewed including collocation, intentional vocabulary learning, and explicit and implicit knowledge of vocabulary. 

2.1.1  Collocation
Multiword expressions have been used to describe a wide range of phraseological units including collocations (e.g., pay a visit), idioms (e.g., kick the bucket; to die), phrasal verbs (e.g., find out), lexical bundles (e.g., as a result of), etc. Recent years have witnessed an increase in the number of L2 studies on multiword expressions (Siyanova-Chanturia & Pellicer-Sanchez, 2019). One type of multiword expressions that has attracted particular attention is collocations. There are three main approaches to defining collocations. 
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