“KWLS教学策略+翻转课堂”在高职课堂教学的应用研究 
佐证材料
KWLS教学策略是元认知教学策略的一种，以下是申报人的相关成果，谢谢：

· Lan Shi & Cheng, E. C. K. (2021). Developing metacognitive teaching in Chinese language through conducting Lesson Study in Shanghai. International Journal for Lesson and Learning Studies.10(1). 75-88. (SSCI) 
文中分析了KWL策略。请见下图
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施澜，郑新华（2020）.职初教师和经验型教师应用元认知教学策略的比较研究.上海教育科研. 7, 71-76.（北大核心，复合影响因子：0.943）（此文已被人大报刊资料全文转载）
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2019年10月-2020年6月完成香港优质教育基金项目：建立SECI知识创造模型强化学校课程管理能力 之 元认知跨学科领域教学教师培训项目。
文中介绍KWHL策略。请见下图
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施澜,郑新华（2023）.基于平行课程的上海和香港元认知教学比较研究[J].上海教育科研, 428(01):47-53.
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出版书籍：知识管理：课程与教学的应用（第五作者）。其中第二章重点介绍了KWL策略
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校级高等教育教学研究和改革项目：元认知教学对职教师范生教学能力的培养研究。校级质量工程项目2021.12
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https:/lwww.emerald.com/insight/2046-8253.htm
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Abstract

Purpose — This paper investigates the effectiveness of metacognitive teaching methods on students’ reading
comprehension through a lesson study case conducted in Shanghai.

Design/methodology/approach — This study adopts an experimental design with control groups and
experimental groups. Plan—do—check—act (PDCA) cycles of lesson study were conducted to evaluate the
effectiveness of modeling, self-questioning, think aloud and KWL strategy in Chinese language lessons.
Metacognitive teaching strategies were implemented at a junior high school in Shanghai. The data was
collected via lesson observation, interviews and pre- and posttests.

Findings — Results identified a significant difference between the incremental scores of students’ reading
comprehension in the experimental group and control group. The findings from the lesson observation showed
that metacognitive teaching strategies in Chinese language developed students’ reading comprehension.
Moreover, PDCA cycles of lesson study helped the teachers improve metacognitive teaching strategies.
Originality/value — Few studies have been conducted to validate metacognitive teaching through lesson
study in the context of China schools, and this study contributes to a new research dimension of lesson study on
developing pedagogical practices to improve student learning outcomes.

Keywords Metacognitive teaching, Lesson study, Chinese language
Paper type Research paper
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